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About ME:

AGrew up in Ascension Parish and still reside there
ARetired from education in 2022

AServed the communities of Ascension Parish for all 34
years in education.

AServed in various roles: Teacher, Instructional Coach,
Staff Development Coordinator for the Parish, Assistant
Principal and Principal of St. Amant High School and
Director of Secondary Schools for Ascension Parish.

AMarried to my HS sweetheart for 36 years, have two sons
and a daughter -in-law, who were all priviledged to have
me as their high school principal, and the most

precious 2 -year -old granddaughter.
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Find your parish.

Are you all where

you would like to
be?
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[Couisiana ACT scores

The average score, per Louisiana parish, for the 2024 ACT standardized exam.
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ACT Composite Score Averages
Over Time
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What composite score do students need to earn TOPS?
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% of Students Meeting All 4

Benchmarks
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ACT College and Career
Readiness Benchmarks

Scores*

FirstYear College Course

English 18 English Composition

Math 22 College Algebra

Reading 22 Social Sciences

Science 23 Biology

ELA 20 English Composition and Social Sciences

STEM 26 Calculus, Chemistry, Biology, Physics, and Engine:

*Minimum scores associated with postecondary success in credit
bearing, entrylevel courses.

*PreACT College Readiness Indicators can also be used to evaluate

ACT student readiness.

7



Expanded Benchmarks

Table 2. ACT Cutoff Score Guide for Placement in First-Year College Courses

Score Needed for 509%
Course Type ACT Test Chance of B or Higher

English Courses

Standard Composition English 18 BenCh mark

Advanced Compaosition English 19

Mathematics Courses SCO reS are

College Algebra Mathematics 22 . .
Pre-Calculus Mathematics 24 aSSOCI ated Wlth
Trigonometry Mathematics 24

Calculus Mathematics 27 pOSt _Secondary

Social Science Courses

American History Reading 23 Su CceSS I n
Other History Reading iz Credlt _ bearlng

Psychology Reading

Sociology Reading 21 r

Political Science Reading 22 COUrSseEs.
Natural Science Courses

Biology Science 23

Chemistry Science 26

ACT



Other Interesting Data V Class of 2024

AA1 438 LA Students Took the ACT Prior to 2024
Graduation = 77% of All Graduates

A54 LA Students Earneda 36 onthe ACT

AApproximately 6,881 LA Students Met Al 4 ACT
Benchmarks V13% of graduates

A34% Took the ACT More Than Once
AAverage Retesting Increase = 2.1 points
A92, 208 Fee Waivers Ordered; 21,324 tested

AcT Y 4
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What is Curriculum Alignment?

A Curriculum  is how teachers organize and present content in the classroom.
This includes what they teach, how they teach it, and how they assess
learning.  Merriam Webster (2003) defines align Ar Xane kaedAfT dA A e
alignment Ar Xr[ercjg/\q,e/\qg/\r e R DZLRRNCEN/\/\ Qe Bne ANA
At An At N nNEcRe®B Ar dAANADNDB X

A So, what is curriculum alignment? It is the way in which written content,
instruction, and assessment work together to facilitate student achievement
as defined by standards.

Research SayS.

NThe basic construct for curriculum alignment is to
ensure that whaait ftesfes! is wleasit fewdyhtl’s wh at

[English, Fenwick & Steffy, Betty (2001) Deep Curriculum Alignment]

ACT Drake, 2007; English, 2000; Posner, 2004



What is Curriculum Alignment?

Curriculum alignment means that we establish an on -going
DIALOGUE (horizontally & vertically) with our peers about
howto IMPROVE TEACHING & LEARNING by identifying &
addressing potential gaps and/or trouble spots.

Research SayS:

AL Cwriorn culdoumlenaémappirnigidentifadapse s t € €
redundancies, and misalignments in the curriculum and
Instructional programs and to foster dialogue among

tcecaccchheavsihicabowut t helr wor
ACT [Jacobs, Heidi Hayes (2004) Getting Results With Curriculum Mapping] /




How does peer dialogue relate to
curriculum alignment?

Horizontal alignment

refers to alignment work done at one grade level , In discrete
content areas, or across content areas.

Vertical alignment

focuses on aligning curriculum in a discrete content area
(e.g., mathematics) across grades within a school and/or
across schools, including elementary, middle, and high

schools.
Partner Talk:
Which alignment process is more prevalent in your district /

and/or campus?

ACT



How does a horizontally and vertically
aligned curriculum benefit students?

A In schools that horizontally align their curriculum, students experience a
common curriculum in one grade level, no matter who their teachers are.
All students in a grade have a consistent learning experience. And all
students move on to the next grade with the same knowledge base and

skills.

A In schools that vertically align their curriculum, students thrive from each
Qe AANAA AaENAyr r Ne ? NA abdsddRric@uen/aihey moveh A A

from grade to grade.

A Schools that vertically and horizontally align their curriculum can boost
student outcomes in a big way. Their students benefit from a sturdy
framework Vv what they learn, when they learn it, and how they show their
learning V that supports their learning and is consistent and standards -

based across and within grade levels.

GhyS 2F GKS Y2ai LIR2ogSNFdzZ (KA
G2 3Jdz2r NI yiSS OGKFEG ALISOAFTAO O2

ACT and Marzano



Partner Talk

ACT

Main Street Middle School Aligns Its Curriculum

Capturing Alignment Efforts

Educators at Main Street Middle School are in the midst of a major effort to boost student achievement. To date,
they have launched a variety of curriculum alignment activities. The schoolwide leadership team wants to assess
their progress. So, they capture all of the school’s alignment efforts in a matnx.

Main Street Middle School: Schoolwide Curriculum Alignment Matrix
Science : Mathematics English Language Arts

Horizontal Allgnment Alignment Within Each Grade Level, Grades 6-8

Slxth grade teachers use concem Slxm grade teachers h;we nDt e Slxth seuenth and Elghtl'l grade
maps fo align assessments fo the ; aligned content to the standards. teachers are in the process of iden-
content. : : tifying “in and out™ goals for each
Seventh grade teachers have met | grade level.
Seventh and eighth grade teach- : once to leamn about the process of

2rs use CD”CE‘pt maps to ﬂ”gﬂ curriculum mapp|ng
units and lessons to the content.

Eighth grade teachers developed a
framework for administering com-

mon assessments that are aligned tn
their instructional materials.

Vertical Allgnment Alignment Within Each Content Area, Grades 6-8

As a smenoe depanment teach- o As a mathematlcs department o As an Engllsh Ianguage ans depart-
ers have created concept maps & teachers have begun discussions on : ment, teachers plan to align content
for life, earth, and physical sci- aligning content to the standards. and instructional materials to their
ences. grade-level “in and out” goals.

What type of alignment practice is done on your campus?
Is this type of work done for ACT Standards?




Think about this:

When students fall to achieve, something is out of

whack and needs to be brought back into line. The
content might not be rigorous. It might not meet

standards. Instruction might be weak. Assessments
Bgfta Aean AQO? cAANAT T A?F N rA?
they might not apply to the content. Many things

Qe ? ADZ k N Jh¢ boRd line: Some part of the

framework that supports student learning is weak or

broken.

You must diagnose the problem and help fixit.

AcT Y 4



College and Career Readiness

The path to college and career readiness must begin
early so ACT offers a continuum of sequential

that prepare students for a lifetime of success, in the
classroom and beyond.

ACT



Building a Connected System of Assessment at
the HS Level

English, Reading, Math, Science, & Writing
ACHIEVE

M
scr Y|
ACT /




Building a Connected System of Assessment at the
HS Level

English, Reading, Math, Science, & Writing

8th and gh
Grade

PRACTICE ACHIEVE




Building a Connected System of Assessment at the
HS Level

English, Reading, Math, Science, & Writing

PREDICT PRACTICE ACHIEVE

8th and gh

10h Grade




Building a Connected System of Assessment at the
HS Level

English, Reading, Math, Science, & Writing

PREDICT PRACTICE ACHIEVE IMPROVE

10h Grade
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Building a Connected System of Assessment at
the HS Level

English, Reading, Math, Science, & Writing

PREDICT PRACTICE ACHIEVE IMPROVE

8th and gh
Grade

Online, Paper, Secure ine, , q State and/or District testing@®@ State and/or District testing

| |
ACT ’l AT >|
ACT WorkKeys i ACT WorkKeys ' /
ACT 1/ ¢Qa /2tfS3S : /7/}

11th Grade 12th Grade




ESERR P encT 810 Bulletin 741:_ I__A Handbook for
w Approximately2.5 Hours School Administrators

: A 63,720minutes of instructional time
PreACT A 1,062Hours Per Year
w Approximately2.5 Hours

A 182 School Days Per Year

ACT & WorkKeys A 4,248Total hours for 4 years
w Approximately3.5 Hours
w Approximately3.0 Hours A 25 —OUFS/1,0622.002%
ACT (Senior Retake) & WorkKeys A 3.5 Hours/1.062 =003%
w Approximately3.5 Hours . ’ . o
w Approximately3.0 Hours ﬁ 6.5 OUI’S/1,062—.006/0

19 Total ACT HS Hours/
ACT 1062 Total Hours #18%



ACT Student Report

Detailed Results

—

MATH 19

Preparing for Higher Math 2243

« Number & Quanity
+ Kgabra
+ Funclions
+Geonety
+ Statisfics & Probability
Integrating Essenial Skdls
_Hndeh;
SCIENCE 18
Inferpretation of Data
Scientfic Investigaion
Evalusafion of

Modes, Inferances &
Experimental Resuits
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Knowledge & Keas

Understanding Complex Teuts | C —
Bsow  Profcest  Abowe

Understanding Complex Texts: This ndicatr lels you know  you e indérstanding fre
pantral meaning of comphe bexds k& herved that ks neeced | suwneed In colgn st

with highes reading demand.

PreACT & 8/9 Student Report

Your Detailed PreACT Results

Tha scores balow nepresent your performanoe on neporting categories measured by tha (et Reporting category designations ane provided 1o help you 't start o foous on

NNHMM.MMWhlhthhlm ol your owerall achievement in hal calegary.

MATH Commct T Parcast Comeet ENGLISH ComptTotsl Parcant Commst
Preparing for Higher Math 131 67, I Production of Witing 1014 T1% I
* Number & Chuantity 3 100%, D Knowledge of Language 87 T1% I
+ Algebra us 607 Corventions of Tan4 0% I
+ Functons 45 80% I Standard English
* Geamatry L 407, READING
« Statistics & Probability i 3 —-— Kimy Idaas & Dotails 1014 71%
Integrating Essential Skils 7118 47y, — Cratt & Stuture 4 S0%
| Monling 4 40, — Iritegration of 2 67%
Knowledge & |deas
SCIENCE
Ittt of Bt gz 5%, Undarsianding Complex Texis [ ]
- i This indicaton it you keow 1 yu ane Bt Profset
Scientific Investigation B0 GO ndurstanding the centrl msring of comgh
Evahition of 38 a [ Dt il il Ehaal i Poisidiagd 10 Bt i
Medals, Inferences & 5% college coursas with higher reading demand
Experimental Results
* About b PrafCT tisd and score scale PreACT Composite Scare: For each test we converted your number of comest

Tha PeeiCT bs showier Than the fll BT and s based on o subsel of ACT iest
ipechicabions. The PraACT i repored on T el 110 36 etom icibes 4s ™ ACT,
bul PraACT has a meieum scoes of 35,

1 Marth basl quesSons can map ko mulliph rporting categones, s iolals wil excesd
the Framber of questions on el

angwars inio & 1 0 35 score. Your Composils scone bs the svange of por S0ones on
Ths fowr subject nets (math. pcience. English, and neading) rourdind i the neares!
whais nummber. If you left any st completely blank, thal soom is raported as

twar darshiess and o Composts goors is compuled.

STEM: Scienca, Technology, Enginesring, and Math.
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Alignment Guide:
Louisiana

PREACT® 8/9 | PREACT® | THE ACT®

Linking ACT Assessments
and Louisiana Standards

e to Drive Student Success

ACT

ACT Louisiana Alignment Guili



https://drive.google.com/file/d/1pjbbcO2HJmvlQ4xPP463gPxhWquLzlGL/view?usp=sharing

Alignment Methodology

APerformed by groups of senior ACT subject matter
experts in ELA and literacy, math, and science who
have years of experience aligning assessments to
state -level college and career readiness standards.

AThese experts also design and develop annual forms
of ACT assessments, and they have a deep
knowledge of the task models, test items, passages
and all aspects involved in constructing forms
according to the test blueprint.

ACT



To conduct the alignment analyses for each subject,
groups of the subject matter experts worked

individually and then reconciled results using this
procedure:

AReview of LSS for the grade or grade band
appropriate for each ACT assessment were
reviewed and decisions about standards that would

be included were made (e.g., speaking and listening
were excluded due to test design).

ALSS was analyzed to determine if the expectation
was assessed by one or more ACT assessments

ACT



AFor LSS that were judged to have a meaningful
link, the reviewers determined which ACT
reporting category includes the aligned item

type.
AThe reviewers indicated which ACT content skill
areas include the aligned items.

AThe groups of subject matter experts from each
subject area performed a reconciliation process
to discuss and resolve discrepancies.

AThe final consensus was included in the
alignment tables

ACT



gt Anyr dA At N
Alignment Guide  ?

Overview of PreACT 8/9, PreACT, and the ACT: Basic information
about the knowledge and skills assessed by PreACT 8/9, PreACT, and
the ACT, the ACT reporting categories, and the process of alignment
to your state standards.

Educator Tips: Ideas for how the alignment information can be

applied to inform curriculum development and effective Standards-
communication about ACT products and scores. mg'ment Educator
Alignment Tips
_— . _— [Crosswalk) .
The ACT Content Descriptions: Descriptions of the content and Alignment
structure of each subject test (English, reading, mathematics, Guide

science, and writing), plus test blueprints for all but the writing test

The ACT Reporting Categories Descriptions: Tables that list and

describe the ACT reporting categories, subcategories, and skills. Test

Reporting Test Content

Categories Descriptions

Descriptions

Standards-to-Assessment Alignment: Information in the form of a
table, referred to as a “crosswalk,” showing which domains of
PreACT 8/9, PreACT, and the ACT (score reporting categories and
subcategories) assess each standard.

ACT



Who Is this guide for?

Who is this guide for? The guide was developed for a variety of users:

¢ District and school leaders: These users can apply the information,
including alignment tables, to help make decisions about
curriculum and to inform design and development of professional
learning

Classroom teachers: These users can reference the resources
provided to inform design and delivery of daily lessons as well as
design of classroom-based assessments

Educators and state stakeholders will be able to use the information to
support effective communication with students, their families, and the
community. The information will help educators describe how a
student's performance on the ACT assessment is tied to curriculum
based on the state’s standards




Alignment Guide:
Louisiana

PREACT® 8/9 | PREACT® | THE ACT®

Linking ACT Assessments
and Louisiana Standards

@ to Drive Student Success

ACT

LOUISIANA DEPARTMENT OF

™ EDUCATION

Louisiana Student
Standards

ACT

®

ACT Louisiana Alignment Guide

Louisiana Student Standards



https://drive.google.com/file/d/1pjbbcO2HJmvlQ4xPP463gPxhWquLzlGL/view?usp=drive_link
https://doe.louisiana.gov/school-system-leaders/academic-strategy/louisiana-student-standards

LSS Math Standard Format

Conceptual Category
. Course Name Abbreviation
Domain Name Abbreviation\
Similarity, Right Triangles, and Trigonometry M: G-SRT@ Domain
Cluster A. Understand similarity in terms of similarity transformations. Abbreviation
H eader 1, Verify experimentally the properties of dilations given by a center and a scale factor:

a. A dilationtakes a line not passing through the center of the dilationto a parallel line, and leaves a line passing
through the center unchanged.
b. The dilation of a line segment is longer or shorter in the ratio given by the scale factor.

2. Given two figures, use the definition of similarity in terms of similarity transformationsto decide if they are Cl uster A
similar; explain using similarity transformations the meaning of similarity for triangles as the equality of all Standards
corresponding pairs of angles and the proportionality of all corresponding pairs of sides.

3. Use the properties of similarity transformations to establish the AA criterion for two triangles to be similar.

B. Prove and apply theorems involving similarity. S

4. Prove and apply theorems about triangles. Theorems include: a line parallel to one side of a triangle divides the
other two proportionally, and conversely; the Pythagorean Theorem proved using triangle similarity; SAS
similarity criteria; SSS similarity criteria; ASA similarity.

5. Use congruence and similarity criteria for triangles to solve problems and to prove relationships in geometric
figures.

ACT



L ouisiana Student Standards

Louisiana

STUDENT ics:
R ANDARD S Student Content Standards for Mathematics:
MATHEMATICS AIgEbra | (Al)

Alignment
Guide

ACT

Number and Quantity

The Real Number System I Al: N-RN I

B. Use properties of rational and irrational numbers.
3. Explain why the sum or product of two rational numbers is rational; that the sum of a rational number and an
irrational number is irrational; and that the product of a nonzero rational number and an irrational number is

irrational.

Quantities* Al: N-Q

A. Reason quantitatively and use units to solve problems.
1. Use units as a way to understand problems and to guide the solution of multi-step problegs# choose and

interpret units consistently in formulas; choose and interpret the scale and the origigeffi graphs and data displays.
2. Define appropriate quantities for the purpose of descriptive modeling.
3. Choose a level of accuracy appropriate to limitations on measuremen en reporting quantities.

Louisigna Student Standgees for Mathematics, High School

Louisiang Loyisfana Standard The ACT Mathematics Reporting

Standard Categories and Skill Areas

Number )

ALN-Q.A3 Choose a level of accuracy « Number & Quantity: Quantities and
appropriate to limitations on Units

measurement when reporting  » Integrating Essential Skills:

Real Numbers

quantities. Computation and Problem Solving with

‘ B


https://doe.louisiana.gov/school-system-leaders/academic-strategy/louisiana-student-standards

LSS Science
Standard

ACT

Format
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INTRODUCTION

Interpreting Standard Codes

Each performance expectation is identified by a code and descriptor. The coding is derived by the following formula: Grade level-
D'omain and Topic Mumber- Performance Expectation Number (space]

3-P521

Motion and Stability:
Forces and Interactions

The grade level is 3, the domain is Physical Science, the topic number is 2, and the performance
expectation number is 1. The descriptor is, “Motion and Stability: Forces and Interactions”

Structures and Processes

Structures and Processes”

T-M5-ES52-4 The grade level is 7, the standard is middle school, the domain is Earth and Space Science, the
Earth's Systems topic number is 2, and the performance expectation is 4. The descriptor is, “Earth's Systems”
H5-L51-1 The standard is high school, the domain is Life Science, the topic number is 1, and the

From Molecules to Organisms: | performance expectation number is 1. The descriptor is, “From Molecules to Organisms:

Descriptor

ausiana
STUDEHT

WH DS

Middle School Domain

Grade Level h
]

B-

5-P51-1
=

MATTER AND ITS INTERACTIONS

Parfarmancs Expectation

Dervelap mednls to describe tha abamic sompomiien of simpln melecales sed stendad strctrss

Clarification Statoment

Emphasis is on developing modes of molecules that vary mcomplesity, Examples of evtended struchures could
ke Minerads such i bt not limited te halte (MO, agate {503}, calcite [CaF3), or sapshie (A0 3). Eamplis
of moleoular bavil modils could includs dramings, 3-0 modals, or compiber reprasastatinns showing diffarnt

svderiibess with diffaran tppesof aioes

Selence & Englneering Practices

Diselplinary Core Ieas

Crosscutting Concepts

2. Dessloping and wing modats: Mocislingin 6-8 kulds
an H-5 meariancas asd pragressas be devalspg,

s ared reteing modds Lo describe, Lest, acd predi

muore absiract phercmena and design systers
+ Dhwvwkaz ansjior use @ medsd bz gredict andjor
describe phenomena,

STRUCTURE AND PROPERTIES OF MATTER
Dubsbances arw made from diffeent types of atoms,
b Caniiibing with s asothe in e lous warps.
ditoms form mslecules that range in stee from two ta
thousarde of atcme. M5 P18 1)

Salcls mary be formed From molecules, o they may
o rtmecied struchures with repasting mibunies (s

=ryutals). M5.PS 140

SCALE, PROPORTION, AND QUANTITY

Tirras, pacs, and urarpy prancmens . b obesred at
varions seali uskg modeds Lo Eludy Syslane at @
o large or ioo small

Performance
Expectation

Topic Number



HS-LS1-8

FROM MOLECULES TO ORGANISMS: STRUCTURES AND PROCESSES

Performance Expectation

Obtaln, evaluate, and communicate Information about (1) viral and bacterial reproduction and adaptation, (2) the
body’s primary defenses against Infectlon, and (3) how these features Impact the design of effective treatment.

Clarification Statement

Emphasis Is on the speed of reproduction which produces many generatlons In a short time, allowing for rapid
adaptation, the role of antibodles In the body's Immune response to infection and how vaccination protects an

Individual from Infectlous disease.

Science & Engineering Practices

Disciplinary Core Ideas

Crosscutting Concepts

]

. Analyzing and Inte

. Using mathema

Ashing questions and defining problems

loping and using models

D
P

lanning and car

ying out Ine

ting data

and comput:

nal thinking

. Constructing explanations and designing solutions

Engaging In argument from evidence

. Obtaining, evaluating, and communicating

infermation: Obtaining, evaluating, and
communicating information in 9-12 builds on K-8
experlences and progresses to evaluating the validity
and reliability of the claims, methods, and designs.

Critically read sclentific literature adapted for
classroom use to determine the central ideas or
conclusions and/or to obtaln sclentific and/or
technical Information to summarize complex evidence,
concepts, processes, or Information by presenting
them In simpler bur still accurate terms.

®

PUBLIC HEALTH
Viruses are obligate Intracellular parasites that replicate
using a cell's proteln expression mechanisms. (HS.LS1E.a)

Vaccines provide Immunity to Infections by exposing

the Immune system to antigens before Infection which
decreases the Immune system’s response time. Some
vaccines may require more than one dose. (HS.LS1E.b)

Antiblotics are effective treatments agalnst most
bacterlal Infections. Some bacterla may develop
resistance to these treatments. (HS.LS1E.c)
Microorganisms can cause diseases and can provide
beneficlal services. Microorganisms live In avarlety

of environments as both parasites and free-living
organisms. (HS.LSTE.d)

Microorganisms can reproduce quickly. (HS.LS1E.e)

SCALE, PROPORTION, AND QUANTITY
The significance of a phenomenon Is dependent on the
scale, proportion, and quantity atwhich It occurs.

LOUISIANA ACT ALIGNMENT GUIDE—SCIENCE

Science
Alignment

Page 302

Louisiana
Standards
Numbers

Louisiana Standards
Subcategories 1

Louisiana Standards
Categories

Louisiana Student Standards for Science,
High School

The ACT Science Reporting Categories and
Skill Areas

Scientific Investigation: Designing and
Implementing

Scientific Investigation: Extending and
Implementing

Evaluation of Models, Inferences, and
Experimental Results: Inferences and Results—
Evaluating and Extending

Crosscutting Concepts Cause and Effect 2

Changes in systems may have various causes that
may not have equal effects.

Interpretation of Data: Locating and
Understanding

Interpretation of Data: Inferring and Translating
Evaluation of Models, Inferences, and
Experimental Results: Inferences and Results—
Evaluating and Extending

Crosscutting Concepts Scale, Proportion,and 3
Quantity: In
considering
phenomena, it is
critical to recognize
what is relevant at
different size, time,
and energy scales,
and to recognize
proportional
relationships
between different
quantities as scales
change.

The significance of a phenomenon is dependent
on the scale, proportion, and quantity at which it
occeurs.

Interpretation of Data: Locating and
Understanding

Interpretation of Data: Inferring and Translating
Evaluation of Models, Inferences, and
Experimental Results: Inferences and Results—
Evaluating and Extending

Crosscutting Concepts Scale, Proportion,and 3

Quantity

Some systems can only be studied indirectly as
they are too small, too large, too fast, or too slow to
observe directly.

Interpretation of Data: Locating and
Understanding
Interpretation of Data: Inferring and Translating

© 2024 by ACT Education Corp. All rights reserved.

Page 302 of 309
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LSS ELA
Standard

ACT

Format

Standard Coding
There are three parts to a Louisiana Student Standard code for ELA and Literacy, and each part is separated by periods:

PART ONE PART TWO PART THREE

Strand Code Grade Level Standard #

Example:

In the example above, the strand code “RI” stands for “"Reading Standards for Informational Text.” The number 2 refers
to the fact that this is a second grade standard, and the number 1 tells you this standard refers back to anchor standard
1: “Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.”

If a standard is subdivided, the Standards use letters. The standard number, then, would be followed by a letter. For
example, Language Standard 1 for grade 2 has letters "a-f* underneath it. A code for this standard, then, would include
the letter to indicate which part of the standard is included in the lesson, such as L.2.1c.

There are nine strand codes in the Louisiana Student Standards for ELA:

Abbreviation Meaning Abbreviation Meaning

RL Reading Strands for Literature L Language

Reading Standards for Literacy in

RI Reading Strands for Informational Text RH History/Social Studies 6 — 12

Reading Standards for Science and

RF Reading Standards: Foundational Skills RST Technical Subjects 6 — 12

Writing Standards for Literacy in
W Writing WHST History/Social Studies, Science, and
Technical Subjects 6 —12

SL Speaking and Listening




Louisiona

STUDENT
STANDARDS

ENGLISH LAMGUAGE ARTS

Student Standards for English Language Arts:
Grades 9-10

Language Standards
The following standards for grades offer a focus for instruction each year to help ensure that students gain adequate

mastery of a range of skills and applications. Students advancing through the grades are expected to meet each year’s

grade specific standards and retain or further develop skills and understandings mastered in preceding grades.

Conventions of Standard English

1. Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.
a. Use parallel structure.
b. Use various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, absolute) and

clauses {independent, dependent; noun, relative, adverbial) to convey specific meanings and add variety and

interest to writing or presentations.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when

writing.
a. Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely related independent
clauses.

b. Use a colon to introduce a list or guotation.
c. Spell correctly.
Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make effective
choices for meaning or style, and to comprehend maore fully when reading or listening.
a. Write and edit work so that it conforms to the guidelines in a style manual (e.g., MLA Handbook,

Duihliratinn Marnnal af tha Amarican Dovchalagicral Accarciatinn TADAY Torashian’c AManonl far Wiritorcl

LS.11.2a

English
Language
AIts

LOUISIANA ACT ALIGNMENT GUIDE—ENGLISH LANGUAGE ARTS (ELA)

Page 111

Louisiana Standards Louisiana Standards Louisiana Louisiana Student Standards for ELA, The ACT Secure English The ACT Reading
Categories Subcategories Standards Grades 11 and 12 Reporting Categories and Reporting Categories and
Numbers skill Areas skill Areas
Dictionary of English Usage, Garner's Modern and Mechanics: Usage
American Usage) as needed. Conventions
Language Standards Conventions of 2 Demonstrate command of the conventions of  Conventions of Standard
Standard English Standard English capitalization, punctuation, English Grammar, Usage,
and spelling when writing. and Mechanics:
Punctuation Conventions
Language Standards Conventions of a. Observe hyphenation conventions.
Standard English
Language Standards Conventions of b. Spell correctly.
Standard English
Language Standards Knowledge of 3 Apply knowledge of language to understand Knowledge of Language:  Craft and Structure: Word

ACT

Language

how language functions in different contexts,
to make effective choices for meaning or style,
and to comprehend more fully when reading
or listening.

Expressing ldeas Clearly
Knowledge of Language:
Style

Meanings and Word
Choice

Craft and Structure: Text
Structure




Louisiana Student Standards for Mathematics. Hiah School

ACT

Mathematics Curriculum Review Worksheets

Table 1. ACT Mathematics College and Career Readiness Standards for Score Range 13-15

Mathematics College and Career

Readiness Standards

For each skill, knowledge, or process:

Is it included in
your Mathematics
curriculum?

At what grade level
{or in which course)
are students first
introduced to it?

At what grade level
(or in which course)
are students expected
to demonstrate
proficiency?

2M

Perform one-operation computation with
whole numbers and decimals

202

Recognize equivalent fractions and
fractions in lowest terms

203

Locate positive rational numbers
{e:{pressed as whole numbers, fractions,
decimals, and mixed numbers) on the
number line

AF

2M

Solve problems in one or two steps using
whole numbers and using decimals in
the context of maney

2m

Exhibit knowledge of basic expressions
(e.g. identify an expression for a total as
b+g)

202

Solve equations in the form x + a = b,
where @ and b are whole numbers or
decimals

2M

Extend a given pattern by a few terms for
patterns that have a constant increase or
decrease between terms

20

Estimate the length of a line segment
based on other lengths in a geometric

- I L ¥ R PRI S S B
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Lowisicrna

English Language Arts Goal STUDENT Student Standards for English Language Arts:
The goal for students in English language arts (ELA) is to: STANDARDS Grades 9 - 10

EMGLISH LANGUAGE ARTS

* Read

* Understand complex, grade-level texts . .

* Express their understanding of those text Readmg Standards for Literature

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to
a range of texts and tasks. Rigor is also infused through the requirement that students read increasingly complex

texts through the grades. Students advancing through the grades are expected to meet each year’s grade-specific
standards and retain or further develop skills and understandings mastered in preceding grades.

Students in Louisiana are ready for college or a career if
complex, grade-level texts. This means students should t
article, or painting, understand what the text means, anc
challenge from the text and why. Key Ideas and Details

1. Cite relevant and thorough textual evidence to support analysis of what the text says explicitly as well

The Louisiana Student Standards are (1) research and evi as inferences drawn from the text.

(3) rigorous, and (4) internationally benchmarked. A part 2. Determine a theme or central idea of a text and analyze in detail its development over the course of the text,
best available evidence indicated that its mastery was es including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
century, globally competitive society. 3. Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of

The goal of the Louisiana Student Standards for English L a text, interact with other characters, and advance the plot or develop the theme.

twenty-first century. A literate person in the twenty-first

Craft and Structure
4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative
meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language
evokes a sense of time and place; how it sets a formal or informal tone).
5. Analyze how an author’s choices concerni to structure a text, order events within it (e.g., parallel plots),
and manipulate time (e.g., pacing, flashba ate such effects as mystery, tension, or surprise.
6. Analyze a particular point of view or cultu rience reflected in works of literature drawing on a wide reading of
world literature.

« demonstrate independence in reading, writing

4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative
meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language
evokes a sense of time and place; how it sets a formal or informal tone).

ACT



Unwrapping Standards Protocol

Use the following steps to unwrap a standard. Use the “Unwrapping Standards Template” {page 20) to orga-
nize the information coming from the unwrapping process.

1. Clarify the standard to unwrap: Lock at an upcoming unit of study to identify the essential standard the
tearn wants to unwrap into a series of learning targets.
2. Annotate the standard to identify key words and phrases:
» Circle the verbs. These words highlight the main skills students are expected to do or demonstrate.

* Underline the significant nouns or noun phrases. These words help point to the major concepts,
information, or definitions students will need to know or understand.

* Bracket any information that describes the context or stimulus that students will encounter. This
helps point to the level of rigor or type of assessment items that the team may design.

2. Use a graphic organizer or template to record the team’s thinking and identify the learning targets: Create
the template on poster paper or in a shared document. As a team, examine the key words in the stan-
dard, and identify the specific concepts or information students will need to know or understand and the
smaller skills they will need to learn and demonstrate.

While some standards easily reveal their learning targets, many standards require that teams read
between the lines by asking, "What knowledge and skills will students really need to demonstrate in
order to show full understanding of the standard? What are the smaller steps of learning that will lead to
students’ learning this standard?”

Discuss the level of rigor for each learning target: For this determination, we suggest using the shared
language of Webb's Depth of Knowledge (DOK; Hess, 2013), which provides descriptors of rigor and
complexity teams can use to clarify their end in mind for specific targets. For example, DOK 1 comprises
recall and reproduction, DOK 2 is skills and concepts, DOK 3 reflects strategic thinking and reasoning, and
DOK 4 covers extendad thinking.

or students to achieve this standard,
determine what specific terms or academic language will be crucial for them to comprehand and use.

www.Solutiontree.com
AQCT' Free ResourcesPLC Plan book
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1. Clarify the standard to unwrap: Look at an upcoming unit of study to identify the essential standard the
tearn wants to unwrap into a series of learning targets.
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Tool: Unpacking Essential Standards

Step 1: Annotate the Essential Standard L

Instructions: Annotate one of your essential standards in the following box. Begin by drcling verbs (skills
students should master), then underline nouns (concepts or facts students should master) and put brackets

around words that show the context of the task students will perform to demonstrate mastery. -
. Step 1: Annotate the Essential Standard

— ictly what s
Louisiana State Standard: learning 1a

wens & [Structions: Using a process adapted from the work of Larry Ainsworth (2003) by education leadership consul-

of the learn

m tants Kim Bailey and Chris lakicic (2019), annotate one of your essential standards in the following box. Begin

ent- | De

= by circling verbs (skills students should master), then underline nouns (concepts or facts students should master)

miters | $a

" }; and put brackets around words that show the context of the task students will perform to demonstrate mastery.

Step 2: Reflect on the Standard mi
Instructions: Answer the following questions about the essential standard that you annotated in step 1.

ACT Standard:

Lsing your annotations, list the content
knowledge that students will need to
know in order to master this standard. —

TOD 302. Identify the purpose of a word or phrase when the purpose
T — B | is simple (e.g. identifying a person, defining a basic term, using
students will need to demonstrate in COMmIrmon dEEE rll:ltl'l.l"E adjectr.fes:l

order to master this standard.

NOUNS

VERBS

‘What is the level of rigor? DOK Leval?

‘What reporting category/categories
will these standards be tested?

Why is it important for students to mas-
ter this standard?

LSS: RL Reading Strands for Literatww®0A4

How can you assess the progress that
students are making toward mastering st e craft H I'Id Stl' IJ C't IJ I'E
this standard? cal questions of A1

— 4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative

e e et o o T e e meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language

A(:T® | evokes a sense of time and place; how it sets a formal or informal tone).




2. Annotate the standard to identify key words and phrases:
» Circle the verbs. These words highlight the main skills students are expected to do or demonstrate.

o nderline the significant nouns or noun phrases. These words help point to the major concepts,
information, or definitions students will need to know or understand.

» Bracket any information that describes the context or stimulus that students will encounter. This
helps point to the level of rigor or type of assessment items that the tearn may design.

Tool: Unpacking Essential Standards

Step 1: Annotate the Essentlal Standard

Instructions: Annotate one of your essential standards in the following box. Begin by dcling verbs (skills
students should master), then underline nouns (concepts or facts students should mastert and put brackets
around words that show the context of the task students will perform to demonstrate mastery

Louisiana State Standard:

ACT Standard:

irning Targets

1ents describing exactly what §
smber 1o write your learning 1a
oectations to your students. Al
nanstrate mastery of the learn

| Learning in Student-
L

Step 2: Reflect on the Standard
Instructions: Answer the following questions about the essenfial standard that you annotated in step 1

Using your annotations, list the content
knowledge that students will need to
know in order to master this standard

NOUNS

Using your annotations, list the skills that
students will need to demonstrate in
order to master this standard.

VERBS

What is the level of rigor? DOK Level?

‘What reporting category/categories
will these standards be tested?

Why is it important for students to mas-
ter this standard?

How can you assess the progress that
students are making toward mastering
this standard?
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! can explain how writers

tive language to influ-
ers’ interpretations.

zel gl

EFE]

L

Step 1: Annotate the Essential Standard

Instructions: Using a process adapted from the work of Larry Ainsworth (2003) by education leadership consul-
tants Kim Bailey and Chnis Jakicic (2019), annotate one of your essential standards in the following box. Begin
by circling verbs (skills students should master), then underline nouns (concepts or facts students should master)
and put brackets around words that show the context of the task students will perform to demonstrate mastery.

TOD 302
1z simple (ed.

e purpose of aEr.-turd or ph rase]when the purpose
Mentifying a person, defining a basic term, using

common descriptive adjectives)

! Craft g ucture
meaning u{wnrds and phrases as they are used in the text, including figurative and cnnnntative]
he c
evokes a sense of time and place; how it sets a formal or informal tone).

LSS: RL Reading Strands for LiteratiiE0A

umulative impact of specific word choices on meaning and tone (e.g., how the language

v/




4

Tool: Unpacking Essential Standards

Step 1: Annotate the Essential standard

Instructions: Annotate one of your essential standards in the following box. Begin by drcling verbs (skills
students should master), then underline nouns {concepts or facts students should master) and put brackets

arpund words that show the context of the task students will perform to demonstrate mastery. tlanguage
2a "doing

— Craft and Structure
Lowisiana State Standard: 4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative
meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language
evokes a sense of time and place; how it sets a formal or informal tone).

ACT Standard:

TOD 302. Identify the purpose of a word or phrase when the purpose
is simple (e.q. identifying a person, defining a basic term, using
common descriptive adjectives)

Five Fundamental Resources

Step 2: Reflect on the Standard

Instructions: Answer the following guestions about the essential standard that you annotated in step 1.

|sing your annotations, list the content
knowledge that students will need to
know in order to master this standard.

MOUNS

Using your annotations, list the skills that
students will need to demonstrate in
order to master this standard.

VERES \co:

ngton, IN

page 2 0f2

What is the level of rigor? DOK Level? om

‘What reporting category/categories
will these standards be tested?

Why is it important for students to mas-
ter this standard?

How can you assess the progress that
students are making toward mastering
this standard?

page 1of 2
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Step 3: Write Student-Friendly Learning Targets

Instructions: Create a set of three to five statements describing exactly what students will need to know and be
able to do in order to master this standard. Remember to write your learning targets in student-friendly language
50 that you can effectively communicate your expectations to your students. Also, remember to include a "doing

task" that students can complete in order to demonstrate mastery of the learning target.

Expected Learning

Expected Learning in Student-
Friendly Language

Doing Task

Sample: Students wall need fo
understand that poets offen use
figurative languadge 1o craate a
mood or tone for their poems.

Sample: | can explain how writers
use figurative language to influ-
ence readers’ INterpretatians.

Sample: This means that | can
look at similes, metaphors, and
personification in poems and
make a prediction about how they
might make readers feel.

References

Ainswarth, L (2003}, “Uswrapping” the standards: A simple process fo make standards manageshie. Englewood, C0:

Advanced Learning Press.

Bailey, K., & lakicic, C. (2019). Make it happen: Coaching with the four ontical questions of PLCS ar Work. Bloomington, IN:

Solution Tree Press.
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Z. Use a graphic organizer or template to record the team’s thinking and identify the learning targets: Create
the template on poster paper or in a shared document. As a tearm, examine the key words in the stan-
dard, and identify the specific concepts or inf@rmatibn students will need to know or understand and the
smaller skills they will need to learn and demonstrate.

While some standards easily reveal their learning targets, many standards require that teams read
between the lines by asking, "What knowledge and skills will students really need to demonstrate in
arder to show full understanding of the standard? What are the smaller steps of learning that will lead to
students’ learning this standard?”

Tool: Unpacking Essential Standards

Step 1: Annotate the Essential Standard
Instructions: Annotate one of your essential standards in the following box. Begin by drcling werbs (skills
students should master), then underline nouns (concepts or facts students should master) and put brackets
around words that show the context of the task students will perform to demonstrate mastery.

Lovisiana State Standard:  Cattandstucure

4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative
meanings; analyze ive impact of specil i ing and tone (e.g., how the language
evokes a sense of time and place; how it sets a formal or informal tone).

Step 3: Write Student-Friendly Learning Targets

Instructions: Create a set of three to five statements describing exactly what students will need to know and be
able to do in order to master this standard. Remember to write your learning targets in student-friendly language
50 that you can effectively communicate your expectations to your students. Also, remember to include a "doing
task” that students can complete in order to demonstrate mastery of the learning target.

he essential standard that you annotated in step 1.

ACT Standard:

TOD 302. Identify the purpose of a word or phrase when the purpose
is simple (e.g. identifying a person, defining a basic term, using
common descriptive adjectives)

Expected Learning Expected Learning in Student- | Doing Task

Friendly Language

Step 2: Reflect on the Standard

Sample: Students wall need fo
understand that poets often use
figurative language to create a

Sample: | can explain how writers
use figurative language to infiu-
ence readers’ interpretations.

Sample: This means that | can
ook at similes, metaphors, and
personification in poems and

Resources

make a prediction about how they
right make readers feel.

Instructions: Answer the following questions about the essential standard that you annotated in step 1. mood or tone for their poems.

Using your annotations, list the content
knowledge that students will need to
know in order to master this standard.

MNOUNS

Using your annotations, list the skills that
students will need to demonstrate in
order to master this standard.

VERES

What is the level of rigor? DOK Level?

‘What reporting category/categories
will these standards be tested?

Why is it important for students to mas-
ter this standard?

How can you assess the progress that
studants are making toward mastering
this standard?

References
Ainsworth, L (2003} “Umwrapping” the standards. A simple process to make standards manageabie. Englewood, €O:
Advanced Learning Press.

Bailey, K., & lakicic, C. (2019). Make it happen: Coaching with the four oritical questions of PLCs at Work. Bloomingtaon, IN:
Solution Tree Press.
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4. Discuss the level of rigor for each learning target: For this determination, we suggest using the shared
language of Webb's Depth of Knowledge (DOK; Hess, 2013), which provides descriptors of ngor and
complexity teams can use to clarify their end in mind for specific targets. For example, DOK 1 comprises
recall and reproduction, DOK 2 is skills and concepts, DOK 3 reflects strategic thinking and reasoning, and

DOK 4 covers extended thinking.

Tool: Unpacking Essential Standards

Step 1: Annotate the Essential Standard

Instructions: Annotate ong of your essential standards in the following box. Begin by drcling werbs (skills
students should master), then underline nouns (concepts or facts students should master) and put brackets
aropund words that show the context of the task students will perform to demonstrate mastery.

— Craft and Structure
Lowsiana State Standard: 4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative
meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language

evokes a sense of time and place; how it sets a formal or informal tone).
ACT Standard: |

TOD 302. Identify the purpose of a word or phrase when the purpose
is simple (e.g., identifying a person, defining a basic term, using
common descriptive adjectives)

Step 2: Reflect on the Standard

Instructions: Answer the following guestions about the essential standard that you annotated in step 1.

Using your annotations, list the content
knowledge that students will need to
know in order to master this standard.

MNOUNS

Using your annotations, list the skills that
students will need to demanstrate in
order to master this standard.

VERBS

‘What is the level of rigor? DOK Level?

‘What reporting category/categories
will these standards be tested?

Why is it important for students to mas-
ter this standard?

How can you assess the progress that
students are making toward mastering
this standard?

page 1of 2
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Step 2: Reflect on the Standard

Instructions: Answer the following guestions about the essential standard that you annotated in step 1.

Using your annotations, list the content
knowledge that students will need to
knows in order to master this standard.

MOUNS

Using your annotations, list the skills that
students will need to demonstrate in
order to master this standard.

VERBS

What is the level of rigor? DOK Level?

What reporting category/categories
will these standards be tested?

Why is it important for students to mas-
ter this standard?

How can you assess the progress that
students are making towward mastering
this standard?
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5. ldentify the academic language or vocabulary reguired by students: For students to achieve this standard,
determine what specific terms or academic language will be crucial for them to comprehend and use.

Tool: Unpacking Essential Standards

Step 1: Annotate the Essential Standard

Instructions: Annotate one of your essential standards in the following box. Begin by drcling verbs (skills
students should master), then underline mouns (concepts or facts students should master) and put brackets
around words that show the context of the task students will perform to demonstrate mastery.

Louwiziana State Standard: 4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative
; analyze the cumulative impact of specific i d tone (e.¢, how the language
evokes a sense of time and place; how it sets a formal or informal tone).

ACT Standard-
TOD 302. Identify the purpose of a word or phrase when the purpose
is simple (e.g. identifying a person, defining a basic term, using
common descriptive adjectives)

Step 2: Reflect on the Standard

Instructions: Answer the following guestions about the essential standard that you annotated in step 1.

Using your annotations, list the content
knowledge that students will need to
know in order to master this standard.

NOUNS

Using your annotations, list the skills that
students will need to demonstrate in
order to master this standard.

VERES

What is the leval of rigor? DOK Leval?

‘What reporting category/categories
will these standards be tested?

Why is it important for students to mas-
ter this standard?

Howw can you assess the progress that
students are making toward mastering
this standard?

page 1of 2
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Step 3: Write Student-Friendly Learning Targets

Instructions: Create a set of three to five statements describing exactly what students will need to knew and be
able to do im order to master this standard. Remember to write your learning targets in student-friendly language
50 that you can effectively communicate your expectations to your students. Also, remember to include a "daing
task" that students can complete in order to demaonstrate mastery of the leaming target.

Expected Learning

Expected Learning in Student-
Friendly Language

Doing Task

Sample: Students will need to
undevstand that poets often use
figurative language o creale a
mood or tone for their poems.

Sample: | can explain how writers
use figurative language to infiu-
ence readers’ inferpretations.

Sample: This means that | can
ook at similes, metaphors, and
personification in poems and
make a prediction about how they
might make readers feel.

References

Ainsworth, L (2003). “Unwrapping” the standards: A simple process to make standards manageable. Englewood, CO:

Advanced Learning Press.

Bailey, K., & lakicic, C. (2019). Make it happen: Coaching with the fowr critical questions of PLCs at Work. Bloomington, IMN:

Solution Tree Press.
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ACT

Example of Unwrapping Standards for Cell Unit

Stand ard or standards to address:

Conductian investigation to provide evidence that living things are made of cells; either one cell or many different

numbers and types of cells (MS5-L51-1).

Develop and(use)a model to describe the function of a c2ll as a whole and ways the parts of cells contribute to

the function (MS-L51-2).

Context and Conditions
{Explain what text,
problem type, or situation
students will encounter.)

Students have learned to use a microscope and the steps of the scientific
method. In this unit, they will use both of those skills. They use models to explain
phenomena but never develop their own model.

Learn

Ing Target

DOK

Assessment

Students Need to Know
Concepts or Information

-

-

The definition of a cell

What makes something living

Unicellular organisms versus
multicellular organisms

Cell organelles

Definition and description of
osmosis and diffusion

Plant cells versus animal cells

Big idea: All living things are
made up of cells. More complex
anirnals and plants have many

different kinds of cells. Cells have
parts called organelles that carry

out a variety of functions.

Have students define important
vocabulary.

Have students list the factors
that make something living.

Have students explain the
difference between unicellular
and multicellular organisms.

Have students explain the
difference between osmosis
and diffusion.

Provide slides of plant and
animal c2lls, and have students
identify them.
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Group Work

AMove to the content area you would like to work in:
math, English, Science and Reading.

ALook at the standard and use the unpacking
template to unpack the assigned standard.

AComplete steps 1  -5.

ACT



Student-Friendly Learning Targets

.2 set of three to five statements describing exactly what students will need to know and be

Tool: Unpacking Essential Standards o master this standard, Remember to wrte your learning targetsin tudent.friendly language
el communicate your expectations to your Students. Ao, remantber 1o nclude a "doing

can complete i crder o domonstrate mastey of the leaning target

Step 1: Annotate the Essential Standard

Instructions: Annotate one of your essential standards in the following box. Begin by drcling verbs (skills

students should master), then underline nouns (concepts or facts students should master) and put brackets

9 Expected Learning in Student- | Doing Task
Friendly Language

villneed (o | Sample | can explain how writers | Samples This means that | can
around words that show the context of the task students will perform to demonstrate mastery. cetsoftenuse | wse figurative language to infiu- | fook at similes, metaphors, and
elocreatea | ence readers’ interpretations. personifiation in poems and
ther poems. make a preciction about how they
ight make readers feel
Louisiana State Standard: o

ACT Standard:

Group Activity

Step 2: Reflect on the Standard
Instructions: Answer the following questions about the essential standard that you annotated in step 1

Using your annotations, list the content
knowledge that students will need to
know in order to master this standard

NOUNS

Using your annotations, list the skills that
students will need to demonstraie in
order to master this standard

VERBS

“Unarapping’” the standarcs: A simple process to make standards managesble. Englewsod, CO:

(2019). Make it happen: Coaching with the four rtical questions of PLCs at Work Biocmington, IN:

What is the level of rigor? DOK Level?

What reporting category/categaries

ok of Tools or Collaberative Teams in & PLC at Wark © 2020 Soutan Tie Fess » SoitanTres e
will these standards be tested? Vit go.SolutionTree.comiPLCbooks o dorwrioa h free rerosucile

‘Why is it important for students to mas-
ter this standard?

How can you assess the progress that
students are making toward mastering
this standard?

page10f2
The Big Book of Toals for Collaborative Teams In 3 PLC 3t Work © 2020 Solution Tra
wist o SolutionTres omPLChooky o download tiis free reproducble.

55+ Sobutionras com

AEnglish: 1112; Craft and StructuréSS P53; P98;RL-12.5
AMath: Geometry: LSS P50; Guide: P217 13D.A.1

AScience: Biology: Crosscutting Concept:It831: LSS P1;
uide P306

AReading: Language Standarg¥ocabulary Acquisition and
se LSS P57; Guide P113

®
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%k Unpacking My
- Standards

THE STBNDARD:
MAETE MDD LITELL A0 WRITE TIAME T8 THE SD42TT MIMTE 40D
AEATUARE TIAE [TESVALT L MIGUTET TALVE Waabh SaABRLEMT [WALVILS

ADDITISN AAD SVETRACTION OF TIME [ATERVRLT & MINWVTES L&, BY
RESRETEATING THE #FRASBLEM S8 & VMEBEE LINE DiAcRfid.

l

Student
Unpacking

Vi = (AcTion OTHER TMPORTANT
Weebs Waogps:
TELL, WRITE, MEATVRE SOLVE | TIAME TS VEARKIT MINVTE, INTESVALT,
REPRETEATIMC WVMEBLS LIME DLACEAM

BRAIN DUMP: WHAT bo You ALREADY KNOW ABOUT
THIS STANDARD?

I MG THE TS HANDS &F THE SLock REMETEyT Anb I kicr & SLadk
CAVNTT BY 5T S THE MusBEar

Wuat wntt T BE Wy am I LEARNING
LEARNING? THIS?

Haw TS TELL TIAME, TALVE TS THAT I AR BE S8 TrME A4 TS
PRABLEMT AND VRE & AMEBER LIGE | Areuidd SuT Rl Much TIME I HAVE
BEFORE THE HEXT ACTIVITE

ACT

How witt I kmnow I'vE LEARNED THIS? 7

Whimy T cAN 2EAD & CLACE VNG HAVET 400 MINUTES 44D SHAW MY
THIMEC G S0 & SHBER LI
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Are we teaching the standards/skills
that students are being assessed on?



urriculum Review
Worksheets

Writing Curriculum Review Worksheet k

Writing College and Career Readiness Standards
|

rorem  Mathematics Curriculum Review Worksheets
English Curriculum Review Worksheets .
Table 1. ACT Mathematics Caollege and Career Readiness Standards for Score Range 13-15
Table 1. ACT English College and Career Readiness Standards for Score Range 13-15 —
ing College and Career in your writing For each skill, knowledge, or process:
For each skill, knowledge, or process: curriculum?
The task and wiiting with At what grade level
Atwhat grade level At what grade level {or in which course)
ft ‘f‘h‘“hgfde ‘e”e') (o l'.ldWhEh course) ate a nuanced, precise thesis Is it included in (o in which cowrse) | are students expected
P —— arin wiich coprse) | are stuflents expex el g Mathematics College and Career your Mathematics are students first to demaonsirate
i . . . spectives Readiness Standards curriculem? introduced o 7 proficiency?
English College and Cant o2 ding Curriculum Review Worksheets
Delete materi Bnd N o0t Performn one-operation compatation with
TOD | 201 |imelevantinte Table 1. ACT Reading College and Career Readiness Standards for Score Range 13-15 whole numbers and decimals
essay
. ; K Recognize equivalent fractions and
2‘5;?[;“:;2 2;, For each skill, knowledge, or process: ﬁ N 202 fractions in lowest barms
ORrRG | 201 |9F At what grade level
in simple narr At what grade level (or in which course) Locate positve rational numbers
time) (or in which course) | are students expected N oma {expressed as whole numbers, fractions,
Revise vague Reading College and Career Is it included in your are students first to demonstrate g decimals, and mixed numbers) on the
KLA | 201 | writing that &1 i Reading curriculum? introduced to it? pi i ? number line
prablems CLR | ooy | Locate basic facts (e.g. names, dates, Brbun rraklame n ane e b ctane nelnn
ssT | 201 Determine thi events) clearly stated in a passage
conjunctions Draw simple logical conclusions about . . .
Recognizean | CLR | 202 | the main characters in somewhat Science Curriculum Review Worksheets
shifis in verb challenging literary narratives
55T | 202 - . R .
clauses in 2y Identify the topic of passages and Table 1. ACT Science College and Career Readiness Standards for Score Range 13-15
adjoining sen IDT | 201 | distinguish the topic from the central
Form the pasf idea or theme Fo b skill. km led
UsG | 201 of irregular bt Determine when (eg, firsL last, before, r each skill, knowledge, or process:
Form compan REL | 201 | after) an event occurs in somewhat At what grade level
USG | 202 — challenging passages i -
adjectives e . — At what grade level (or in which course)
Delete comm | REL | 202 L:ﬂﬂ?lr:p:: E:ﬁf:ﬂ'se o L'e“imi""” (or in which course) | are students expected
PUN | 201 proble (eg Undorel dgm pR—— :’Gf ag_‘_ Science College and Career I it ineluded in your are students first to demonstrate
indersian e Imglication oT a ramilar . n . N . .
ject) WME | 201 | word or phrase angof simple descri;ﬁm Readiness Standards Science curriculum? introduced to it? proficiency?
language Select one piece of data from a simple
| Analyze ”0"\" Dtﬂetﬂf‘hmm:sfﬂtﬁﬂces in 10D | 201 | data presentation (e.g. a simple food
passages relate to the whole passage 9
TST | 201 when the function is stated or clearly weh dlag[am)
indicated Identify basic features of a table, graph,
- - 10D | 202 } .
Recognize a clear intent of an author or or diagram (e.g, units of measurement)
PPV | 201 | narrator in somewhat challenging literary - — —
narratives Find basic information in text that
10D | 203
Analyze how one or more sentences in describes a simple data presentation
passages offer reasons for or support " s . a
ARG | 201 a claim when the relationship is clearly SiM 0 Find h_a'SIC |nf_ormahon 'n_te“xt that
indicated describes a simple experiment
syn | opp | Make simple comparisons between two siN | 202 Understand the tools and functions of
passages tools used in a simple experiment
T —— EMI | 201 | Find basic information in a model
(conceptual)
®




Curriculum Review
Worksheets

®

Table 2. ACT English College and Career Readiness Standards for Score Range 16-19 |
For each skill, knowledge, or process: able 3. ACT English College and Career Readiness Standards for Score Range 20-23
At what grade lewe i -
At what gracelevel | (or in which caurse For each skill, knowledge, or N Table 4. ACT English College and Career Readiness Standards for Score Range 24-27
{or in which course) | are students expect
s it included in your are students first to demonstrate At what grade level For each skill, knowledge, or process:
English College and Career English to it? p ¥ Atwhat grade level {or in which couwrse) At what gra.de level
Inwhi v
Delete material because f is obviously I tincluded in your | are stadents rst. | o demanatate At what grade level | (or in which course)
TOD | 301 |irrelevant in terms of the focus of the e In yo [ hach 3] tudents expected
English College and Career St English curriculum? introduced fo it? proficiency? - it included arin ‘1" d'C 1:“#“: 5"—’;: e
in your are studants firs emonstrate
Identify the purpase of & word or Top | 4gy | Determine relevance of matarial in terms English College and Career Standards | English mmcuh.m! introduced to 17 proficiency?
phrase when the purpose is simple S - -
(g, identifying a person, defining & X Top | 501 | Determine relevance of material in terms
basic term, using comman descriptive Identify the purpose of & word or phrase uof the focus of the paragraph
-~ TOD | 402 | when the purpose is straghtforward (e, ety the : .
— i describing a person, giving examples) et purpase of & word, phiase,
TOD | 303 5&"2’"’"”2 whether a ‘g‘g‘;‘e essay has | " . '% g sgq | or sentence when the purpose is fairly
=& & word, phrase, or senience io straightforward (g.g, identifying traits,
ORG | 301 | Determine the mast logical place fora TOD | 403 | accomplish & straightforward purpose e 3
sentence in & paragraph {e.g., comveying a fealing or atfitude) o . heth b
- eterming whather an essay has met a
Frovide 2 simple conclusion to 3 Determine the need for fransition words TOD | =03 specified goal v
ORG | 302 | paragraph or essay (eg. eqressing ane orG | 4g1 | o phrases to establish straightforward
of the essay's main ideas) kegical relationships {e.g., first, afterward, Use a word, phrase, or sentence to
LA | 307 | Delete obviously redundant and wordy in ragponss) 100 | 504 accomplish a faidy straightforward
material purpose (e.g, sharpening an essay’s
- Defermine the mest logical place fora focus, illust tates
KLA | 3pp | Revise expressions that deviate markedly ORG | 402 sentence In a straightionward essay us, illustrating a given s ment)
from the style-end tone af the eszay Determing the need for transition
Determine the need for punctuation ORG | 4ng | Provide an infroduction o a words or phrases 1o establish subtie
or canjunctions to comect awkward- straightforward paragraph ORG | 501 | logical relationships within and between
ST | 3o | Seunding fragments and fused Provide & straightforward conclusion to a sentences (eg, thersfore, however, in
sentences as well as obviously faulty . o '
subordination and coordination af ORG | 404 | paragraph or essay {t_a.g.. suMmmarizing an aadition)
clauses Sessy's meln Idee or ldeas) Provide a faily straightiorward intreduction
Recognize and comect inappropriate Rearrange the sentences in & ora | 502 | orcondusion to or transition within a
st | 2o | Shifts in verb tense and voice when the ORG | 405 | straightforward paragraph for the sake paragraph or essay (e.g, supporting or
meaning of the entire sentence must be of logic emphasizing an essay’s main dea)
considered Delate redundant and iy matarial
- - elate redis and wordy mater
Determine whether an adjective form or i i T
USG | 301 | an adverb form is called for in a given when the problem iz conteined within & I
situation KLA | 401 | single phrase (e.g. “alarmingly starfed
USE | g | Enere siraightiorwar subject-verb ‘:e:::;?n?:]md‘"‘g the point of .
e For each skill, knowl :
Ensure straightforward pronoun- 02 Revise expressions that deviate from the “ s nw ] m P rm:i s E =
USG | 303 : ) KLA ] 492 [ ctyie and tone of th
antecedent agreement styie and lone ol the essay
USG | 304 Use idiomatically appropriate Determine the need for conjunctions
prepositions in simpie contexts WL | 403 | o create straightiorward logical links f_'."t what grade leval
Use the appropriate waord in frequently between clauses
USG | 305 | confused pairs (e.g. there and their, past Use the word or B -
phrase most approprate A | | h
i passat o s o) I P Ei b t what grade leve or in which course
Delete commas that markedly disturb when the vocabulary s retatively : h
PUN | 301 | sentence flow (e.g. between modifier h h i‘d
e common {or in which courze are students ex
Recognize and correct marked
Use appropriate punciustion in B = B
PUN | 302 | straightforward situations (&g, simple disturbances in sentence structure (eg, I I d d d ﬁ m
s tonwar susions o3, mp dtubances nserlncs ncle (e, s it included in your are students first to onstrate
S5T | 401 | phease fragments, missing or incorrect M & M 5
rltve prosours, dangling of misplced English curriculum? introduced to it? proficiency?
modifiers, lack of parallelism within a -
simple series of verts)
Usze the corect comparative or
superlatve adjective or adverb form
LS | 401 depending on context (2., "He s the
cldest of my three brathers”)
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College and Career Readiness Holistic Framework ACT College and Career Readiness Standards Benchmarks

Science

To enhance their skills in each science-related strand, students who score in the score ranges below on the ACT® college readiness
assessment may benefit from activities that encourage them to do the following:

Score Range 1to 12 v
Score Range 13 to 15 v
Score Range 16 to 19 v
Score Range 20 to 23 v

ldeas for Progress

ACT


https://www.act.org/content/act/en/college-and-career-readiness/benchmarks/ideas-for-progress.html#english

ldeas for Progress

ACT  nEws & THOUGHT LEADERSHIF - Students

College and Career Readiness

Reading

Holistic Framework  ACT College anc

To enhance their skills in each reading-related strand, studenis who sc
assessment may benefit from activities that encourage them to do the

Score Range 1to 12

Key Ideas and
Details

Close Reading

locate and discuss d
where, when)
recognize generaliza
literary narrative
combine several piet
conclusion about a s
make predictions abi
literary narrative, ver
new ones while read

Central ldeas,
Themes, and
Summaries

determine what a lite
organizing the text’s
are supported by det

Relationships

use various strategie
discussion) o detemn
increasingly challeng
Iocate evidence in a
a series of events oc
search for patterns o
like because or so) 1l

[Craft and
Structure

Word Meanings and
Word Choice

use various resource
connotations of famil

Text Structure

identify the function |
give an example) of :

Purpose and Point
lof View

locate details in a lite
narrator's intent

Integration of
Knowledge and
deas

Arguments

recognize that an arg
premise or claim, suj
assumptions)

Multiple Texts

understand that com
provids new insights
important, unusual, ¢

Back to Top A

®

K12 Workforce
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Key Ideas and
Details

[Close Reading

scan a fext to locate specific details (e.g.. dates, specialized
terms, facts)

draw reasonable conclusions about people al
using evidence presented in increasingly

ICentral ldeas,
Themes, and
Summaries

work with peers to create logical statemen
idea of simple paragraphs

Relationships

analyze how an author or narrator uses
and action to suggest relationships betwe
written or nonprint sources (e.g.. films, ad:
read porfions of a literary narrative, predic
person’s actions would likely impact a sp:
use various strategies (e.g.. questioning,
determine plausible cause-effect relation:
challenging texis

Craft and
Structure

Word Meanings and
Word Choice

explain how an auther's or narrator's choi
shape a topic and affect a reader’s opiniol
examine specific language in a text and p
interpretations based in part on the readel

expenences

[Text Structure

determine which sentences in a text are
understanding the author's or narrator’s i
identify the author's or narrator’s reasons
specific information in the text

Purpose and Point of
iew

speculate about an author's or narrator's
thinking in increasingly challenging texts

Integration of
Knowledge and
deas

Arguments

locate evidence that verifies or contradicts
made by the auther or narrator

Multiple Texts

draw comparisons across texts and detel
(e.g., balanced and impartial) and appropi

Back to Top




